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1.0 Introduction 
 
Welcome to the Applied Innovation for Students and Business (AISAB) project’s handbook for tutors.  
The handbook is aimed at any tutor who is interested in using the materials developed by the AISAB 
project to promote an active and engaging approach to developing student innovation and 
consultancy skills.  It aims to give you all the information you need to get the most from them.   
 
Although aimed primarily at students in Higher Education, the materials can also be used with other 
student groups where they are appropriate.  You need to be aware that the materials are developed 
on the assumption that students will be working on real problems with real businesses through 
Innovation Consultancy Process Projects.  This means that as tutors you will need to invest time in 
finding businesses who will be both willing to take part in a project with students and benefit from 
that experience.  This investment is one that the partners in the project have proved delivers 
significant positive outcomes for students, making the effort more than worthwhile.   
 
The handbook is structured in 9 parts: 
 

• Introduction 
• Background to the AISAB project 
• The Innovation Consultancy Process 
• Student Innovation Consultancy Competencies 
• Interventions: Aim, Objectives and Outcomes  
• Workshop Programme Structure 
• Student Innovation Consultancy Process Projects 
• Running Student Innovation Consulting Process Projects  
• Potential Assessment Strategies 

 
This tutor guide is designed to help you get the best out of the Tutor’s Toolkit that contains 
workshop materials and are designed to be used in conjunction with the Student Innovation 
Consultancy Process Toolkit.   It would be good if you have both to hand when working through this 
handbook.   
 
 
2.0 Background to the AISAB project 
 
The AISAB consortium was established with European Union Erasmus+ funding to improve the level 
of innovation and its impact in SMEs.  The consortium brings together a balanced mix of five higher 
education and three vocational education partners from Austria, Hungary, Italy, UK, Slovenia and 
Spain.  The consortium members each have a focus on creating real impact for business growth.  
They are experts in the development of learning materials and engaging with SMEs to facilitate 
business growth. 
 
The consortium has worked to establish approaches to developing the skills that support SME 
innovation for both Higher Education and Vocational Education.  The objectives for the Higher 
Education element of the project has been to produce learning materials aimed at enhancing 
students’ abilities to encourage innovation through consultancy.  A variety of workshop slides, 
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templates, and tools that students can use to facilitate their impact when consulting for innovation 
in SMEs have been produced.  
 
These materials are organised around a 7 step Innovation Consultancy Process which is described in 
section 3.  Each set of materials focuses on developing the skills students will need to successfully 
work through that process.  The materials are presented through two toolkits: a Tutor’s Toolkit and a 
Student Innovation Consultancy Process Toolkit.   
 
The Tutor’s Toolkit provides all of the materials a tutor is likely to need in to deliver their students a 
set of workshops that develop the skills needed to successfully work through the Innovation 
Consultancy Process.  These materials are presented as a set of 6 workshops, but are prepared so 
that they can easily be reorganised by tutors to be delivered over fewer or more sessions as 
required.   
 
The Student Innovation Consultancy Toolkit provides an overview of the Consultancy Innovation 
Process and the skills that are essential to successfully work through that process.  It then makes 
available and range of examples, templates, and tools to support students when they are working 
through the Innovation Consultancy Process.   
 
 

 
Figure 1: The AISAB handbook and toolkits 
 
 
This handbook also provides a suggested time plan for delivery of the workshops in conjunction with 
live consultancy interventions in which students provide consultancy services to SME clients.  The 
inclusion of live consultancy reflects evidence that students learn best through doing.  That however 
means that tutors need to make sure that the development of skills is in sync with the stage of the 
consultancy process being enacted by students – and that they do not deliver workshops too early or 
too late.    
 
The project materials are available for use by any education institution free of charge on the 
condition that the AISAB project is acknowledged as the source.    We also expect tutors to modify, 

AISAB Tutor 
Handbook

The Tutor’s Toolkit

The Student 
Innovation 

Consultancy Process 
Toolkit
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adapt, and when necessary update the materials so that they are appropriate for their local (country 
/ industry) contexts.  The materials need to morph and grow as the world of innovation consultancy 
moves on.   
 
 
3.0 The Innovation Consultancy Process 
 
The AISAB project has adopted a consultancy model when establishing innovation in SMEs with 
students.  This recognises the fact that students will conduct projects within a limited time scale and 
that their entry and exit from an organisation needs to be managed in an orderly fashion.  Working 
through a consultancy model also recognises the value of the skills consultants use across multiple 
roles in business.  Students can benefit from the ability to build rapport and trust with people, 
communicate ideas clearly, analyse complex data, schedule projects, set and keep to financial 
budgets, and the range of other skills used when consulting even if they never take on a consultancy 
project again.  So, the consultancy model provides a route to giving students a range of practical 
business skills.   
 
Many examples of consultancy processes exist and the one presented here has many similarities to 
those you will see elsewhere.  However, we have made some significant changes to ensure that the 
process is explicit in generating innovation in businesses.  The Innovation Consultancy Process 
emphasises innovation throughout its 7 steps, but most explicitly through the inclusion of step 5 
‘Developing Innovation Solutions’.   
 
 
 
 

 
 
Figure 2: The Innovation Consultancy Process 
 
 
What is innovation?  It is important that tutors are realistic about what makes an innovation in the 
context of student projects with SMEs.  We see innovation to be doing something differently to 
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make things better.  This means that whilst there is the potential for a solution to be an innovation 
for an industry or sector, the solutions worked for in student projects are more likely to be an 
innovation for the business.  Ideas from other industries or businesses will be researched and 
applied to make things better at the client organisation.   
 
Each of the 7 steps of the innovation Consultancy Process are aimed at creating this business level 
innovation: 
 
 
Step 1 Initial Contact 
 
In this step of the project the consultant makes contact with potential clients who need help with 
innovation.  This is often through a process of networking.  It is likely that for student projects that 
the tutor will have arranged for a number of client businesses to be involved and allocate students 
to work with them.   
 
 
Step 2 Defining the Project 
 
Step two of the process involves creating a rapport with the client.  Gaining the trust of the client 
means they are likely to be more open about their problems letting the consultant explore the key 
areas / issues where innovation can usefully occur.  Once priority areas for innovation have been 
established the consultant will work with the client to define an approach to solving the problem 
and generate a project proposal.   
 
 
Step 3 Gathering Information and Intelligence 
 
In the third step, the consultant gathers information on the innovation problem.  Information may 
be gathered to better understand the nature of the problem faced by the business.  This stage may 
be repeated once there is clarity on the nature of a problem and its causes to collect further 
information on potential solutions.   
 
 
Step 4 Conceptualise Initial Solutions 
 
On the basis of the information and intelligence gathered by the consultant, this stage creates and 
then evaluates potential solutions to the client’s problem.  This needs to be an open and creative 
process as a variety of potential innovations are proposed.  Only later should criteria be developed 
to help narrow down to the most promising innovations. 
 
 
Step 5 Developing Innovation Solutions 
 
Once a range of initial solutions have been developed various tools can be used to rule out those 
ideas that are less promising and refine and further develop those that are most likely to work.  
Depending on the focus of the innovation and its sate of development, different tools should be 
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used in this process from theoretical tools, through virtual tools to physical mock ups.  Each tools 
aims to get a better understanding of how an innovation will be received by potential customers or 
users. They help answer about whether an innovation will solve a particular problem, to what extent 
there is a market, and how people would actually use a product if it was produced.  In each case it is 
about providing proof of concept.  Which tools student innovation projects will use will depend on 
the nature of the innovation they are working on for their client.     
 
 
Step 6 Communicating recommendations and findings 
 
Stage 6 is about communicating findings of the innovation consultancy project to a client.  Once all 
the work is done, it is important that the consultant has the skills to present the product of their 
labours verbally and in writing.  They need to capture the imagination of the client and enthuse 
them at the same time as being precise and accurate.  The client also needs to understand how they 
can take any recommendations forward to embed the innovation in their business.   
 
 
Step 7 Evaluating project outcomes 
 

The final step of the innovation consulting process is to evaluate the outcomes of the project.  The 
consultant will want to evaluate the process they went through in the project in order to learn if 
they could have delivered the innovation more efficiently or effectively.  They will also want to 
measure the project’s impact.  Doing so will give them evidence of how they have delivered value for 
the client.  By demonstrating how they have delivered value they are heightening their credibility in 
the market and make it easier to secure their next client.    

 
 

4.0 Student Innovation Consultancy Competencies 
 
Successful completion of each stage of the Innovation Consultancy Process will require students to 
demonstrate a range of competencies.   These qualities and skills fit under 4 areas: Building client 
relationships, Project management, Delivering useful analysis, and Generating SME innovation.  
Within these areas there are 13 competencies, three or four competencies per area (Table 1).  It is 
these competencies that students need to develop and demonstrate when taking part in the 
workshops and Innovation Consultancy Project.   
 
It is important that tutors focus on developing these competencies with their students.  Helpful to 
this process is the Student Innovation Consultancy Skills Diagnosis Tool.  This is a survey which needs 
to be administered to the students before and after they have completed the workshop programme 
and undertaken the Innovation Consultancy Process Projects with a client business.  The paper and 
pen version is contained in Appendix 1.  There is also a version in the Online Surveys software that 
can be administered through this link: https://glos.onlinesurveys.ac.uk/aisabstudenttool .  If using 
the online version, students should be instructed to print out their results and pass them to you for 
scoring.   
 

https://glos.onlinesurveys.ac.uk/aisabstudenttool
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The first administration of the tool allows tutors to review where a student needs to develop.  Some 
students will be confident with presentations and others with analysis and vice versa.  It is important 
that tutors impress on students how important it is for them to be honest with themselves about 
where they have strengths and weaknesses.  The second administration allows tutors to assess the 
extent to which a student has improved and become more competent.   
 
Table 1: The Innovation Consultancy Process Competencies 
 

AREA 
 

COMPETENCY 

1. BUILDING CLIENT RELATIONSHIPS Building trust with clients 
 Defining client requirements 
 Nurturing and negotiating project contracts 
 Communicating the clients 
2. PROJECT MANAGEMENT Planning and managing projects  
 Managing project finances 
 Leading project teams 
3. DELIVERING USEFUL ANALYSIS Collecting information and intelligence for analysis  
 Analysis of client problems 

 
 Producing action on the basis of analysis 
4. GENERATING SME INNOVATION Creating an environment supportive of innovation 
 Develops new ideas 
 Testing out new ideas 

 
 
 
5.0 Interventions: Aim, Objectives and Outcomes  
 
To support students in understanding and developing the underlying qualities and skills represented 
in the Innovation Consultancy Competencies the AISAB project recommends two set of 
interventions:  
 

• A Workshop Programme (section 6) 
• Student Innovation Consultancy Process Projects (Sections 7 and 8) 

 
 
These interventions have a common aim and set of objectives.   
 
 
5.1 Intervention Aims 
 
To enable students to develop the qualities and skills needed to successfully create innovation in 
SMEs through consultancy. 
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5.2 Intervention Objectives 
 
In meeting this aim the interventions have 4 objectives, to: 
 

1. Provide students with knowledge of innovation and consultancy processes 
2. Develop students’ ability to evaluate and reflect on their work to identify areas for 

improvement 
3. Develop competence in the tools and techniques used by innovation consultants 
4. Enable students to develop the qualities and skills that are essential to working in a business 

environment 
 
 
5.3 Intervention Outcomes 
 
The workshop programme will lead to: 
 

• An improvement in the innovation competencies of each student 
• Students who are more confident in their ability to work in business contexts 
• Improvements in SME innovation 
• An increase in student employability  

 
 
6.0 Workshop Programme Structure 
 
The Workshop Programme is designed as 6 workshops each of which contain a number of sub 
sections (Figure 3).  To allow tutors flexibility these sections are designed to stand alone.  This means 
that if you feel it is important to move a particular topic earlier or later in the programme to fit with 
your circumstances, you will be able to do so without reorienting the material.  
 
Each workshop has a set of PowerPoint slides, templates for activities and tutor notes that are 
contained in the Tutor Toolkit.  The tutor notes provide specific advice on running the workshops 
and this handbook will concentrate on explaining the structure of the programme.   
 
 
6.1 Workshop 1 – The Innovation Consultancy Process 
 
The content contained in Workshop 1 provides the context to innovating with SME clients through 
consultancy interventions.  It introduces the Innovation Consultancy Process and the qualities and 
skills that students will need to demonstrate in order to follow that process through.  It also 
examines the nature of the SME clients.   
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Figure 3: The Workshop Structure 
 
 

W
or

ks
ho

p 
1 Introduction

The Innovation 
Consultancy Process
Project management
Understanding the 
SME client
Understanding SME 
innovation

W
or

ks
ho

p 
2 Defining the project

Initial contact
Building rapport
Listening to client 
needs
Scoping for 
innovation
Developing the  
project proposal

W
or

ks
ho

p 
3 Information and 

intelligence
Sources of 
intelligence
Types of data
Tools for analysing 
client organisations
Conceptualising 
initial solutions

W
or

ks
ho

p 
4 Developing 

Innovation Solutions
Types of Innovation
Testing innovations
Collecting evidence 
Making innovation 
decisions

W
or

ks
ho

p 
5 Communicating 

results and findings
Nature of 
communication
Methods for 
communicating
Writing the 
consultancy report
Presentation skills

W
or

ks
ho

p 
6 Evaluating project 

outcomes
Process & terminal 
measures
Impact time scales
Types of measures
Review and learning 
for change



12 
 

6.2 Workshop 2 – Defining the Project 
 
Workshop 2 addresses steps 1 and 2 of the Innovation Consultancy Process.  In doing so it takes 
students through information on how they might make initial contact with a client.  It then 
addresses strategies for building trust with clients, and the skills of actively listening.  These are 
essential skills for the early stages of any consultancy intervention.  The following section examines 
the three stages of scoping a project.  That is the essential precursor to the developing a client 
proposal.   
 
6.3 Workshop 3 – Information and Intelligence 
 
This workshop concentrates on steps 3 and 4 of the Innovation Consultancy Process.  The first 
section examines the range of sources of intelligence.  Who do students need to talk to and what 
documents might they seek out?   In short, where can they source different types of data.  The 
following sections provide students with a variety of practical tools for analysing that data and 
working towards their initial solutions.    
 
 
6.4 Workshop 4 – Developing Innovation Solutions 
 
Workshop 4 is devoted to Developing Innovation Solutions.  It takes the students through the 
process of identifying the type of innovation they are working with, choosing appropriate tools to 
develop that innovation, the use of those tools, how to collect evidence on the basis of the tools, 
and how to make decisions on the basis of that evidence.   
 
6.5 Workshop 5 – Communicating Results and Findings 
 
This workshop builds on the listening skills developed earlier in workshop 2 to examine 
communication of project findings and recommendations.  It examines the nature of good 
communication with a client, and methods for communicating.  The final two sections emphasise the 
practical strategies for writing a client report and presentations to clients.    
 
 
6.6 Workshop 6 – Evaluating Project Outcomes 
 
Workshop 6 examines the process of measurement.  It recommends strategies for measuring the 
implementation (process) of the project and the project’s impact on innovation.  In doing this it 
examines topics including the timescale at which measures are taken as well as the types of measure 
that might be used.  The final section focuses on how students can learn from that measurement, 
but also their broader refection on what they did well and could do better.   
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7.0 Student Innovation Consultancy Process Projects 
 

Whilst the workshops are an important trigger to students’ learning for innovation consultancy, the 
best way to embed that learning is by allowing students to become involved in their own project.  
So, the Innovation Consultancy Process Project forms an integral part of student learning.  At the 
same time it provides the opportunity to create a positive impact in organisations through the 
creation of innovation.  Often, Innovation Consultancy Process Projects provide the opportunity to 
work with SME clients who would not normally feel that they could afford to employ consultants 
when trying to implement innovation.  It can also help those who are tentative about working with 
consultants for the first time to become familiar with working with them.  Even where SME clients 
are familiar with using consultants it can often be useful for them to receive the fresh perspective 
that students can provide.   
 
Following the Innovation Consultancy Process, these projects should be grounded on 5 client 
meetings.  Each meeting takes part at a key point of the process and has a specific purpose or target. 
 

 

7.1 Client Meeting 1 
 

Client meeting 1 is the initial contact for the students.  In this meeting the students need to 
concentrate on building rapport and credibility with the client.  It may also be the only opportunity 
for scoping the project before the students put forward the project proposal.   

 

7.2 Client Meeting 2 
 

In meeting 2 the student present their project proposal to the client.  They will also negotiate any 
changes to the project brief when receiving comment from the client.  It is important at this stage 
that the students agree responsibilities with the client.  They need to receive a commitment from 
the client to provide them access to any data or people needed to carry out the next steps of the 
innovation consultancy process.   

 

7.3 Client Meeting 3 
 

This meeting focuses on getting the information that students need to propose innovations.  A 
variety of activities might be used to do this.  Students might use data from a production or sales 
process, they might interview customers or staff on their opinions or needs, or they might measure 
the performance of an existing product.  The opportunities are endless.  What is important is that 
information pertinent to the subject of the innovation is collected.  The analysis based on the data 
collected here should allow students to propose potential innovations and subsequently agree with 
the client which innovation option(s) should be taken through to development. 
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7.4 Client Meeting 4 
 

Client meeting 4 concentrates on the innovation development process.  If the development needs to 
take place within the client business it should take place in this meeting.  If the development needs 
to take place outside of the client business (e.g. with customers) the process and data collection 
methods should be agreed.    

 

7.5 Client Meeting 5 
 

At the fifth and final meeting the students present the project report that contains their findings and 
recommendations for the client.  We recommend that the first 20 minutes takes the form of a 
presentation from the students.  The remainder of the meeting would be a discussion with the client 
of the analysis that underpins the recommendations and how the recommendations might be put in 
to action.   

 

 

8.0 Running Student Innovation Consulting Process Projects 
 
 
There are a number of issues to consider when running Innovation Consultancy Process Projects: 
 

• Where to source client organisations 
• How to get potential clients to buy in to the process 
• Defining what will be required of the clients 
• What are the benefits to the client that you emphasise 
• Managing students / client relationships 
• The relationship after the project 

 
 
8.1 Sourcing Client Organisations 
 
As a tutor it is important that you create the right network of contacts.  Your network is normally 
multi-faceted and is developed from:  
 

• Contacts to your university business development unit 
• Lists of organisations that already provide work placements to your institution 
• LinkedIn profile and network links 
• Social Media (e.g. Twitter) 
• Networking events 
• Third Party agreements for service or product 
• Web site 
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Passive forms of marketing through web sites should be used to provide additional value to these 
contacts.  It is important that the information is engaging either through thought leadership or the 
curation of articles around a news worthy subject.  To do this you need to keep on top of your field 
of research and thinking, particularly in disruptive technologies.   
 
 
8.2 Getting Client Buy-in  
 
If a client has invited you to a meeting you will have demonstrated some credibility or highlighted 
something they are interested in or want.  Now you need to demonstrate the perceived credibility 
face to face. 
 
This will require good presentation and listening skills, with the ability to challenge statements in an 
empathetic way and play back what you have heard.  The presentation should not be a transmission 
of facts but be a business conversation, enabling you to expand on your experience and 
understanding of the client’s industry and key sector issues. 
 
The key is to build trust and be engaging and interesting without being frivolous and lacking gravitas. 
 
 
8.3 Defining what will be required of the clients 
 
This should be contained in the Contractual agreement that is signed by both parties and should 
cover the following; 

• A non-disclosure agreement 
• Working time 

o Office Hours  
o Definition of a consultancy day 
o Health and Safety 

• IPR 
o Prior to project 
o Developed during the project 

• Access to data and staff 
o Recognition of GDPR 

• Attendance at meetings and conduct during them 
• Reporting formats for meetings and final reports 
• Grievance procedure 
• Termination conditions 

o Data returned 
o Use of information provided 
o Excluded organisations and time period 
o Notice period 

 
 
 
 
 



16 
 

It is key that client organisations understand that students may have other demands on them as part 
of the project.  For example it is important that client organisations understand: 
 

• Their obligation to take part in the 5th client meeting where the students present their 
findings and recommendation especially where it forms part of the formal assessment of 
students.   

• The extent of flexibility in the time table.  There is always the potential for instances where 
clients with want a project to proceed far more quickly or slowly than can be accommodated 
by a student project   

 
 
The project team’s experiences show that it is unlikely that a student project can be completed in 
less than two months and that three months is likely to be the minimum time in which a project can 
be completed.   You will also need to be clear with the client what the maximum time length for the 
project can be and ensure their commitment to allowing it to be completed within that time.   
 
An example schedule is shown in Figure 2 and shows how the workshops and the client meetings 
that are part of the Innovation Consultancy Process Projects need to be coordinated.  It is important 
to give the students a grounding in the skills before they are expected to use them at a client 
meeting.  At the same time, our experience is that it is also important to hold the workshop close to 
when a skill is needed.  If a workshop is too far in advance of the skills being used the students can 
forget key advice.    
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Figure 2: An example schedule for student innovation consultancy interventions
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8.4 Highlighting Client Benefits  
 
When getting clients to commit to being involved with a Student Innovation Consultancy Project it is 
important to highlight the benefits to their business.  The benefits to SME clients are in: 
 

• Displaced Costs 
• Improved Productivity 
• Increased Revenue 

 
It is likely that any benefit will be multi-facetted and therefore might appear in more than one 
category.  Providing examples of the benefits that previous clients have received from being involved 
in a projects is one way of establishing the range and size of potential impacts.   
 
Whilst stressing the benefits to clients it is often important to manage client expectation.  It is 
important to be realistic about the potential impact and the difference it could make.   
 
 

8.5 Managing student / client relationships 
 
Managing student projects can be a nerve wracking experience for tutors.  Your credibility with the 
client is on the line.  Will your students turn up to meetings, dress appropriately, do a good job of 
presenting?  These are questions that always play on tutors’ minds.  However, our experience is that 
although there are risks some simple steps can help manage them:   
 

1. Concentrate on only admitting students to the projects who have demonstrated a 
commitment and enthusiasm for undertaking and seeing a project through.  If you can make 
the process of joining competitive you are more likely to have committed students. 

 
2. Make sure that you impress on students the importance of acting in a business-like manner.  

Anyone who turns up late to a workshop session needs to be challenged and a discussion 
occur about how that would appear to a client (and how they would lose the contract).  One 
partner to the project excludes students who miss a workshop without notifying the tutor in 
advance from the workshop programme.  If they cannot turn up they are fired.   
 

3. Help the students prepare.  It is not unusual to view 3 versions of a project proposal before it 
is put to a client.  Use workshop time to allow project teams to rehearse their presentation 
of results.  One of our partners that assesses the project for credit described how they have 
the view that no student that works hard at the module should fail.  (Only those who are 
negligent in some way will do that).  This is because they recognise how demanding the 
projects can be on a student.  This high level of demand means the tutors are much more 
willing to direct the students in producing satisfactory work than they might be if it were a 
normal assessment.   
 

4. Attend client meetings with the students.  Where students are struggling or have missed an 
important point from a client the tutor should step in to point that out and get the meeting 
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back on track.  Over a number of meetings – as student competence and confidence rises – 
you will find you have to intervene less and less.  Sometimes you will feel confident in letting 
a team meet a client on their own.   

 
 
8.6 Follow-up and Continuing the Client Relationship  
 
Once a student project has been completed it is useful if a tutor can maintain contact with a client.  
This allows a longer term evaluation of the project to take place.  For example, through maintaining 
contact with clients some of our partners have identified that even where the recommendations of a 
particular project are not adopted by an SME business, that the process of learning to work with 
consultants is seen to be very positive.   
 
Maintaining contact also allows the tutor easy access to a potential client for the next cycle of 
student projects.  Even if a client does not want to get involved the next time you are sourcing 
clients for projects, they will often have a problem in the medium term which is appropriate for 
students to work on.   
 
We would recommend that you adopt the following pattern after a project has completed: 
 

• After 6 weeks check in on the adoption / progress on recommendation 
• After 4 months open discussions on the current issues / innovation needs the organisation 

faces 
• After 6 months seek participation in a new cycle of projects 

 
 
  

9.0 Potential Assessment Strategies 
 
The materials produced for Higher Education may be used by tutors in a number of ways.  One route 
to delivering the workshop programme and student innovation consultancy process projects is to 
include it as credit bearing modules in courses.  Where this is the case there will be the need for 
students to demonstrate their learning through assessment and for tutors to write assessment 
briefs.   
 
Where there is the need for assessment it should reflect the highly practical nature of the Innovation 
Consultancy Process.  Knowledge should be demonstrated through an ability to do something using 
that knowledge.  With this in mind, this section highlights a range of approaches to assessment that 
are particularly useful when assessing practical project work.  The discussion is supplemented with 
sample assessment briefs that are contained in the appendices. 
 
 
9.1 Assessing Project Documents 
 
Of the assessments strategies recommended here, this will feel most familiar to students and tutors 
alike.  Evaluating documents that are produced as part of a project is a key opportunity for 
assessment.  You may decide to assess any of the following documents: 
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• The project proposal 
• Critical path analysis  
• Project Budgets 
• Mind maps 
• Decision trees 
• PowerPoint or other presentation materials 
• Reports of findings and recommendations 

 
 
Which criteria will be used to assess a project document will depend on its focus and scope.  For 
example when assessing a mind map you may want to focus on completeness (have they considered 
all the stakeholders or elements of an innovation issue).  Where you are assessing a more substantial 
document such as a project proposal or report of findings and recommendations we would suggest 
that you consider the: 
 

• Report’s presentation and structure 
• Focus on the client’s need  
• Extent to which critical analysis is present 
• Extent to which the recommendations are practical for the client to implement  

 
Examples briefs for assessments that have focused on project documents are contained in Appendix 
2.   
 
 
9.2 Assessing Presentations 
 
Many students and tutors will also be familiar with the assessment of presentations.  Student 
presentations of findings and recommendations and the discussion with the client that accompanies 
it, present an ideal assessment opportunity.    Here the focus of assessment criteria may be on: 
 

• The quality of the presentation  
• The appropriateness of the solution to the client problem   
• Quality of student interaction with the client in the meeting  
• Student ability to address the client problem and their broader concerns within the meeting  

 

Appendix 3 contains examples of assessments of project presentations. 

 

9.3 Assessing Project meetings 
 
Less familiar to many students and tutors will be the assessment of students in client meetings.  The 
highly practical nature of the business skills which the projects aim to build with the students means 
that observing project meetings is entirely appropriate.   Criteria for assessing meetings can focus on 
the demonstration of knowledge and student behaviours.  Examples include: 
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• Appropriate dress for the client organisation 
• Appropriate attempts to build rapport 
• Providing opportunities for the client to trust 
• Listening to the client 
• Questioning client assumptions appropriately 
• Accuracy of information provided 
• Structuring of the meeting 

 
 
We have already said that tutors are likely to have to intervene in a client meeting to keep it on 
track.  This creates a dilemma when coming to assessment.  How much was a successful meeting 
down to the students rather than the tutor?  The experience of the project partners is that it is 
possible to come to a judgement of student competence by focusing on the individual behaviours of 
students rather than on the overall outcome. 
 
 
9.4 Assessing Team Contributions 
 
Tutors may consider peer assessment of student contribution to a project.  The independent nature 
of a project means that a tutor will only be able to observe the way a team works together at key 
points in the process.  One way of assessing the unobserved time on the project is to ask the project 
teams to assess their contributions.   
 
There are a range of ways to go about peer assessment and Appendix 4 contains some suggested 
reading.    
 
 
9.5 Assessing Skills Improvement 
 
The student innovation consultancy competency framework that underpins the diagnostic tool also 
presents the opportunity to assess students.  In addition to students rating themselves on the 
survey, tutors rate the students too.  When assessment takes place both at the start of the project 
and at the end there is a measure of improvement.   
 
 
9.6 Assessing Reflective Practice 
 
Student learning can often be enhanced through the promotion of reflection on performance of the 
project.  This reflection is likely to take place at key points of the project, but on the project overall.  
The premise of reflective practice is that through reflection and then acting on that reflection that 
learning in real world contexts not only takes place but also has an impact.  The suggestion is that 
real learning is only demonstrated when somebody acts on what they have learnt.    
 
This is an approach that can be used to establish the extent of a student’s learning.  By asking 
students to create a portfolio of their learning or a number of reflective logs they can demonstrate 
to a tutor not only what went well and not so well, but the important lessons they have learnt.  
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Assessment of this sort of evidenced may take place using criteria including a student’s ability to: 
 

• structure and present their reflection  
• accurately describe actions / examples of practice  
• analyse events, picking out both good performance and areas for improvement 
• determine changes in behaviours / knowledge needed 
• take action based in reflection   

 

Appendix 5 contains an example of assessment of projects on the basis of reflective logs.  
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Appendix 1: AISAB Student Diagnosis Tool 
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Applied	Innovation	for	Students	and
Business	(AISAB):	Student	Skills
Diagnosis	Tool

Introduction

This	diagnosis	tool	is	designed	to	help	you	reflect	on	your	qualities	and	skills	for
innovation	and	consultancy.		It	should	be	used	to	identify	which	qualities	and	skills	you
already	hold	and	those	where	you	need	to	improve.		Working	with	your	tutors,	you	should
use	it	to	determine	which	skills	you	should	prioritise	for	development.				

Please	answer	the	questions	freely.	Individual	responses	will	remain	confidential.		Your
personal	results	will	not	be	published	publicly.		Only	you	and	your	tutor	will	receive	your
personal	results.			

The	questionnaire	should	take	you	about	20	minutes	to	fill	in.	Answer	the	questions	in
the	space	provided	or	by	ticking	the	relevant	box.	Please	try	to	complete	the
questionnaire	at	a	time	when	you	are	unlikely	to	be	disturbed.
	
Please	provide	a	balanced	evaluation	–	it	is	hard	to	produce	a	useful	development	plan	if
you	are	not	honest	about	your	abilities.		Also,	do	not	spend	too	long	on	any	one	question.
Your	first	thoughts	are	usually	the	best!

Even	if	you	feel	an	item	covered	does	not	apply	directly	to	you	please	do	not	ignore	it.
The	answers	you	provide	are	essential	in	building	an	accurate	picture	of	your	qualities
and	skills.		If	you	have	any	questions	or	concerns	about	your	participation	in	the	study	or
elements	of	this	questionnaire	please	put	them	to	your	tutor	or	admin@euaisab.
	
This	diagnosis	tool	is	run	by	the	University	of	Gloucestershire	for	the	Applied	Innovation
for	Students	and	Business	(AISAB)	project.		Bringing	together	a	range	of	universities	and
training	organisations	from	across	Europe,	the	AISAB	project	has	been	set	up	to	develop
and	implement	innovation	consultancy	training	for	delivery	to	Higher	Education	students.
The	AISAB	project	is	EU	Funded	and	all	materials	produced	by	the	project	will	be
available	to	education	institutions	for	free	to	support	growth	in	innovation	across	Europe.	
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The	European	Commission	support	for	the	production	of	this	publication	does	not	constitute	an	endorsement	of	the	contents

which	reflects	the	views	only	of	the	authors,	and	the	Commission	cannot	be	held	responsible	for	any	use	which	may	be	made	of

the	information	contained	therein.
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Your	Agreement	to	Participate

Your	consent

Your	anwers	to	the	questions	in	the	diagnosis	tool	will	be	used	to	identify	your	proiorities
for	development.	Overall	results	for	you	group	may	be	used	in	workshops	to	inform
discussion.		Data	from	all	particiupants	will	be	used	to	evaluate	the	impact	of	the	AISAB
project	activities.			Before	you	use	the	diagnosis	tool	we	need	to	make	sure	you	that	you
understand	how	the	tool	will	be	used	and	that	you	consent	to	take	part.	Please	consider
the	following	points	before	continuing:

I	understand	that	I	am	participating	in	a	development	activity.

I	understand	that	data	will	be	used	for	evaluation	and	research	purposes.

I	understand	that	I	have	been	given	an	explanation	of	the	activity	I	am	about	to
participate	in	and	I	know	what	is	involved	in	my	participating.

I	understand	my	participation	in	this	activity	is	voluntary.

I	understand	that	all	information	I	give	will	be	treated	in	confidence.

I	understand	that	I	have	been	given	the	an	email	address	(info@euaisab)	to	contact	if	I
have	questions	about	this	actiity.

	 Yes

	 No

I	agree	to	take	part	in	the	activity	 	Required
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Your	Name	and	Number

At	which	institution	do	you	study?	 	Required

If	you	selected	Other,	please	specify:

What	is	your	Family	name?	 	Required

What	is	your	First	Name?	 	Required

What	is	your	unique	student	identification	number?	 Optional
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A	Little	About	You

	 Female

	 Male

What	is	your	gender?	 	Required

Please	enter	a	whole	number	(integer).

What	is	your	age?	 	Required
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Your	Innovation	Consultancy	Qualities	and	Skills

Over	the	next	13	pages	you	will	be	asked	to	evaluate	your	qualities	and	skills	in	relation
to	consulancy	innovation.	Each	containes	two	to	seven	questions.	

It	is	important	that	you	give	an	honest	account	of	your	qualities	and	skills	so	that	you	can
create	a	development	plan	that	will	have	the	greatest	positive	impact.	

Remember	that	you	are	likely	to	be	more	competent	where	you	have	knowledge	and
experience	of	performing	the	quality	or	skill.		You	are	likely	to	be	less	competent	where
you	have	do	not	have	knowledge	or	experience	of	performing	a	quality	of	skill.	
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Your	Innovation	Consultancy	Qualities	and	Skills	-	Building
Client	Relationships

Please	don't	select	more	than	1	answer(s)	per	row.

Please	select	at	least	7	answer(s).

Highly
competent

Competent
Some

competence
Limited

competence
No

competence

Building
credibility	by
providing
evidence	of
skills	and
successes

Making	time	to
get	to	know
clients

Showing
concern	for	the
client

Sharing
responsibility
with	clients

Being	open
when	dealing
with	clients

Delivering	on
actions	as
promised

Providing
consistent
service	for
clients

To	what	extent	do	you	feel	competent	in	the	following	qualities	and	skills	for	building	trust
with	clients?	 	Required
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Your	Innovation	Consultancy	Qualities	and	Skills	-	Building
Client	Relationships

Please	don't	select	more	than	1	answer(s)	per	row.

Please	select	at	least	6	answer(s).

Highly
competent

Competent
Some

competence
Limited

competence
No

competence

Researching	a
client
company’s
background
and	structure

Identifying
clients’
agendas,
issues	or
problems

Determining
client	priorities
amongst	their
agendas,
issues	or
problems

Determining
the	scope	of
project	tasks

Establishing
project
objectives	with
clients

To	what	extent	do	you	feel	competent	in	the	following	qualities	and	skills	for	defining
client	requirements?
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Developing
clear	and
comprehensive
project
proposals	for
clients
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Your	Innovation	Consultancy	Qualities	and	Skills	-	Building
Client	Relationships

Please	don't	select	more	than	1	answer(s)	per	row.

Please	select	at	least	4	answer(s).

Highly
competent

Competent
Some

competence
Limited

competence
No

competence

Networking	to
find	new	clients

Creating	a
database	of
potential	and
existing	client
contacts

Negotiating
contracts	for
the	delivery	of
a	project

Putting	in	place
contracts	for	a
project

To	what	extent	do	you	feel	competent	in	the	following	qualities	and	skills	for	nurturing
and	negotiating	project	contracts?
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Your	Innovation	Consultancy	Qualities	and	Skills	-	Building
Client	Relationships

Please	don't	select	more	than	1	answer(s)	per	row.

Please	select	at	least	7	answer(s).

Highly
competent

Competent
Some

competence
Limited

competence
No

competence

Listening	and
using
appropriate
questions	to
understand
client	issues

Using
appropriate
business
language	with
clients

Producing	clear
correspondence
and	reports	for
clients

Using
appropriate
presentation
tools	to	support
presentation	of
information

To	what	extent	do	you	feel	competent	in	the	following	qualities	and	skills	for
communicating	with	clients?
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Delivering
confident	and
engaging
presentations	to
client
audiences

Enabling
people	to	see
alternative
perspectives
and	ways	of
doing	things

Successfully
influencing
people	to	adopt
ideas	so	as	to
create	client
value
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Your	Innovation	Consultancy	Qualities	and	Skills	-	Project
Management

Please	don't	select	more	than	1	answer(s)	per	row.

Please	select	at	least	5	answer(s).

Highly
competent

Competent
Some

competence
Limited

competence
No

competence

Identifying	the
work	tasks
involved	in	a
project

Scheduling
project	tasks
using
appropriate
tools	(e.g.
critical	path
analysis)

Assigning
project	tasks	to
team	members

Identifying	and
managing	/
mitigating	risks
to	the	delivery
of	project	tasks

Managing
project
progress	to
ensure	delivery

To	what	extent	do	you	feel	competent	in	the	following	qualities	and	skills	for	planning
and	managing	projects?
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Your	Innovation	Consultancy	Qualities	and	Skills	-	Project
Management

Please	don't	select	more	than	1	answer(s)	per	row.

Please	select	at	least	6	answer(s).

Highly
competent

Competent
Some

competence
Limited

competence
No

competence

Creating
budgets	for
projects

Managing
budgets	for
projects

Determining
the	costs	of	a
project	or	other
activity

Establishing
the	value	of
projects	using
appropriate
tools	(e.g.
payback	period
or	net	present
value)

Setting	the
price	for
completion	of	a
project

To	what	extent	do	you	feel	competent	in	the	following	qualities	and	skills	for	managing
project	finances?
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Obtaining	the
financial	and
other	resources
needed	to
complete	a
project	or	other
activity
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Your	Innovation	Consultancy	Qualities	and	Skills	-	Project
Management

Please	don't	select	more	than	1	answer(s)	per	row.

Please	select	at	least	6	answer(s).

Highly
competent

Competent
Some

competence
Limited

competence
No

competence

Leading	small
teams	of
people	on
projects

Ensuring
people	are
involved	in	a
team's	decision
making

Facilitating
group
dynamics	to
ensure
effective	team
working

Identifying
people	with	the
appropriate
skills	to	support
a	project

Appraising
individual
project	team
members’
performance

To	what	extent	do	you	feel	competent	in	the	following	qualities	and	skills	for	leading
project	teams?
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Helping	project
team	members
develop	skills
in	support	of
delivery	of
tasks
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Your	Innovation	Consultancy	Qualities	and	Skills	-
Analysing	for	Action

Please	don't	select	more	than	1	answer(s)	per	row.

Please	select	at	least	5	answer(s).

Highly
competent

Competent
Some

competence
Limited

competence
No

competence

Using
appropriate
tools	to	reveal
client
assumptions

Seeking	out
information
from	a	range	of
sources

Recording
ideas	for	use	in
the	future

Keeping
records	of	a
project’s
process	and
decisions

Setting	up
systems	to
manage
knowledge	in
an	organisation

To	what	extent	do	you	feel	competent	in	the	following	qualities	and	skills	for	collecting
information	and	intelligence	for	analysis?
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Your	Innovation	Consultancy	Qualities	and	Skills	-
Analysing	for	Action

Please	don't	select	more	than	1	answer(s)	per	row.

Please	select	at	least	5	answer(s).

Highly
competent

Competent
Some

competence
Limited

competence
No

competence

Uses
appropriate
tools	for
diagnosis	and
analysis	of
client	problems

Analysing	data
using	a	range
of	techniques
(e.g.	statistical,
process	or
qualitative
analysis)
appropriate	to
a	project

Testing	client
assumptions
with	robust
data	and
analysis

Summarising
knowledge
produced
through
analysis	of
client	data

To	what	extent	do	you	feel	competent	in	the	following	qualities	and	skills	for	analysing
client	problems?
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Using	analysis
to	generate
potential
solutions	to
client	issues	/
problems
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Your	Innovation	Consultancy	Qualities	and	Skills	-
Analysing	for	Action

Please	don't	select	more	than	1	answer(s)	per	row.

Please	select	at	least	2	answer(s).

Highly
competent

Competent
Some

competence
Limited

competence
No

competence

Applying
knowledge	and
expertise	to
select	the	most
productive
solutions	and
that	can	be	put
in	to	action

Promoting
action	on	the
best	solutions
to	create	value
for	the	client

To	what	extent	do	you	feel	competent	in	the	following	qualities	and	skills	for	producing
actions	from	on	the	basis	of	analysis?
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Your	Innovation	Consultancy	Qualities	and	Skills	-
Supporting	Innovation

Please	don't	select	more	than	1	answer(s)	per	row.

Please	select	at	least	4	answer(s).

Highly
competent

Competent
Some

competence
Limited

competence
No

competence

Gaining
management
support	for
innovation	in
processes	or
products	/
services

Securing
organisational
spending	for
the
development	of
new	products
or	services

Establishing
processes	to
support	on-
going
innovation

Encouraging
the	release	of
new	products
or	services	to
markets

To	what	extent	do	you	feel	competent	in	the	following	qualities	and	skills	for	creating	an
innovation	environment?
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Your	Innovation	Consultancy	Qualities	and	Skills	-
Supporting	Innovation

Please	don't	select	more	than	1	answer(s)	per	row.

Please	select	at	least	4	answer(s).

Highly
competent

Competent
Some

competence
Limited

competence
No

competence

Noticing
opportunities
for	doing	things
better

Using
innovation
tools	to	come
up	with	new
ideas

Working	with
clients	to
generate	ideas
for	new
products	or
services

Structuring
new	ideas	so
they	can	be
explained	to
others

To	what	extent	do	you	feel	competent	in	the	following	qualities	and	skills	for	developing
new	ideas?
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Your	Innovation	Consultancy	Qualities	and	Skills	-
Supporting	Innovation

Please	don't	select	more	than	1	answer(s)	per	row.

Please	select	at	least	4	answer(s).

Highly
competent

Competent
Some

competence
Limited

competence
No

competence

Testing	new
ideas	through
focus	groups	or
other
pretotyping
techniques

Improving
ideas	using
feedback

Developing
prototypes	of
products,
services,	or
processes

Testing
prototypes	of
products,
services,	or
processes	with
customers
and/or	clients

To	what	extent	do	you	feel	competent	in	the	following	qualities	and	skills	for	testing	out
new	ideas?
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Your	Innovation	Orientation

Please	don't	select	more	than	1	answer(s)	per	row.

Please	select	at	least	8	answer(s).

Strongly
agree

Agree
Neither
agree	or
disagree

Disagree
Strongly
disagree

I	often	seek	out	new
ways	to	do	things

I	like	keeping	up-to-
date	with	new	tools
and	technologies

I	often	use
innovative	solutions
to	solve	problems

I	don’t	like	taking	on
new	tasks	that
challenge	me

I	am	sometimes
recognised	as	an
expert	by	my	peers

I	frequently	try	out
new	ideas

I	like	to	be	first	to	try
out	a	new	product
or	service

I	think	innovation	is
a	good	thing

To	what	extent	do	you	agree	with	the	following	statements?
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Your	Innovation	Orientation

Please	don't	select	more	than	1	answer(s)	per	row.

Please	select	at	least	5	answer(s).

Strongly
agree

Agree
Neither
agree	or
disagree

Disagree
Strongly
disagree

I	am	not	afraid	to
reflect	critically	on
my	assumptions

I	actively	seek	out
alternative	opinions
when	seeking
solutions	to
problems

I	understand	my
views	are	based	on
limited	experiences
and	I	need	the
advice	of	others

I	rarely	reflect	on
my	biases

I	continually
evaluate	how	I	can
improve	the	quality
of	my	work

To	what	extent	do	you	agree	with	the	following	statements?
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Your	Innovation	Orientation

Please	don't	select	more	than	1	answer(s)	per	row.

Please	select	at	least	4	answer(s).

Strongly
agree

Agree
Neither
agree	or
disagree

Disagree
Strongly
disagree

My	ability	to	learn
gives	me	an
advantage	over	my
competitors

I	value	learning	as
it	helps	me	improve

I	see	learning	as	an
investment,	not	an
expense

Learning	in	is
necessary	if	I	am	to
be	successful

To	what	extent	do	you	agree	with	the	following	statements?
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Your	Innovation	Orientation

Please	don't	select	more	than	1	answer(s)	per	row.

Please	select	at	least	18	answer(s).

Strongly
agree

Agree
Neither
agree	or
disagree

Disagree
Strongly
disagree

I	believe	in	the
value	of	change

I	do	not	feel	any
obligation	to
support	change

I	think	that	change
can	often	be	a
mistake

It	is	often	risky	to
speak	out	against
change

It	is	often	too	costly
for	me	to	resist
change

I	would	feel	guilty
about	opposing
change

Things	would	be
better	without
change

It	would	be
irresponsible	of	me
to	resist	change

I	have	no	choice
but	to	go	along	with
change

To	what	extent	do	you	agree	with	the	following	statements?
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Change	is	not
necessary

I	feel	pressure	to	go
along	with	change

I	would	not	feel
badly	about
opposing	change

Change	serves	an
important	purpose

I	have	too	much	at
stake	to	resist
change

I	do	not	think	it
would	be	right	of
me	to	oppose
change

Resisting	change	is
usually	not	a	viable
option	for	me

I	feel	a	sense	of
duty	to	work	toward
change

Change	is	a	good
strategy	for
organizations



30	/	37

Your	Innovation	Orientation

Please	don't	select	more	than	1	answer(s)	per	row.

Please	select	at	least	6	answer(s).

Strongly
agree

Agree
Neither
agree	or
disagree

Disagree
Strongly
disagree

I	would	like	to
invent	something
that	is	new	to	the
world

I	would	like	to
design	or	create
something	new,
such	as	music,
software,	dance,	TV
or	fashion

I	want	to	apply	my
skills	to	develop
new	products	or
services	for	a	large
company

My	ambition	is	to
set	up	a	successful
company	that	offers
something
completely	new

I	would	like	to	do
something	no	one
has	ever	thought	of
before	that	would
bring	about	positive
changes	to	society
or	the	environment

To	what	extent	do	you	agree	with	the	following	statements?
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I	want	to	spot
opportunities	to
make	a	lot	of
money
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About	Your	Experience

	 Yes

	 No

Have	you	ever	been	in	employment?	 	Required
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About	Your	Experience

	 Full	-	time	permament

	 Full	-	time	temporary

	 Part	-	time

Please	tell	us	if	you	have	ever	undertaken	employment	that	is
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About	Your	Experience

	 Yes

	 No

Have	you	undertaken	a	'year	long'	work	placement	as	part	of	your	studies?	 	Required

	 Yes

	 No

Have	you	undertaken	a	short	workplace	internship	as	part	of	your	studies?	 	Required

	 Yes

	 No

Have	you	attended	a	trip	abroad	as	part	of	your	studies?	 Optional

	 Yes

	 No

Have	you	carried	out	voluntary	work	since	you	started	your	studies?
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Anything	you	want	to	add

Please	tell	us	anything	else	you	would	like	us	to	know	about	you	as	an	Innovation
Consultant
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Thank	you	for	participating	in	this	survey.
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Key	for	selection	options

2	-	At	which	institution	do	you	study?
University	of	Gloucestershire
University	of	Sopron
Univerza	Na	Primorskem
Universidad	De	Granada
Istituto	Tecnico	Superiore
Other

Debriefing

The	questionnaire	that	you	have	just	completed	is	part	engagement	with	workshops
supported	by	the	AISAB	project.

If	you	have	any	concerns	about	how	the	survey	has	been	conducted	please	raise	them
with	your	course	leader.		

If	your	participation	in	this	study	has	caused	you	concerns,	anxiety,	or	otherwise
distressed	you,	you	may	consider	contacting	the	following	support	services:
	

For	issues	of	health	you	should	contact	your	GP
For	issues	related	to	your	study	you	should	contact	your	the	Park	Helpzone

THANK	YOU	AGAIN	FOR	YOUR	PARTICIPATION
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Appendix 2: Assessment Brief for Project Documents 
 

 

The requirements for the assessment 
 

As a consultancy group you are expected to respond to your initial meeting with the client 
organisation to present a project proposal.  That proposal will outline: 

 

The issues or problem to be investigated 

The specification of the work you will carry out including: 

• The scope of the investigation 
• The methodology you expect to use 
• Data / information to be gathered and analysed 
• The nature and format of the response you aim to provide to the organisation 

 

 

Assessment criteria 
 

Please refer to the assessment grid at the end of this assignment. The criteria are focused on 
5 areas: 

 

• Report presentation and structure 
• Report content – and its focus on the client need 
• Report content – and its critical analysis of the problem 
• Use of consultancy tools  
• Citations 
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ASSESSMENT CRITERIA MARKING GRID 
 

Grade Report presentation and structure Report content: Client need Report content: Critical analysis 
of the problem 

Use of consultancy structure 
and tools  

 Citations  

Distinction The report is exceptionally well presented, 
easily accessible for the client and follows an 
accepted format for a client proposal.  The 
structure is tailored to the content and 
analyses presented.  Figures are both accurate 
and innovative in their presentation.  English is 
clear, concise and precise.    

The report is exemplary in its diagnosis 
and response to the client need.  The 
client’s problem is clearly in focus 
throughout the proposal.  The report 
clearly demonstrates how the 
intervention aims to resolve the client’s 
problem.   

 

The report utilizes appropriate 
analysis techniques in innovative 
ways when articulating the 
client’s need and determining the 
structure of the project.   

The report is thoughtful and 
thorough in applying the tools 
and techniques taught on the 
module appropriately to the 
client situation.   

Citations and referencing is 
provided in APA style that is fully 
accurate for all sources used.    

 

 

Good Pass The report shows good presentation skills, is 
accessible for the client and follows an 
accepted format for a client proposal.  The 
structure is in the most part tailored to the 
content and analyses presented.  Figures are 
accurate.  English is clear and precise.    

The report is good in its diagnosis and 
response to the client need.  The 
client’s problem is the clear focus of the 
proposal.  The report demonstrates 
how the intervention aims to resolve 
the client’s problem.   

 

The report utilizes appropriate 
analysis techniques ways when 
articulating the client’s need and 
determining the structure of the 
project.   

The report is good in applying 
the tools and techniques taught 
on the module appropriately to 
the client situation.   

Citations and referencing is 
provided in APA style for all 
sources but with some minor 
errors.    

 

Pass The report shows effort in presentation and is 
accessible for the client.  It in the most part 
follows an accepted format for a client 
proposal.  The structure is clear although not 
tailored to the content as much as it could be.  
Figures are accurate.  English is clear.    

The report presents a clear diagnosis and 
response to the client need.  The client’s 
problem is clear, although it is not always 
in focus.  The report discusses how the 
intervention aims to resolve the client’s 
problem.   

The report utilizes analysis 
techniques when articulating the 
client’s need.  There is some link 
between this analysis and the 
structure of the project. 

The report applies the tools and 
techniques taught on the module 
appropriately to the client 
situation.   

Citations and referencing is 
provided in APA style for all 
sources but with some errors.    

 

Low Pass The report’s presentation is acceptable.  It 
reflects an accepted format for a client 
proposal.  The structure needs some work but 
can be followed by the client.  English is 
acceptable.    

The report presents an adequate 
diagnosis and response to the client 
need.  The client’s problem present, but 
could be more clearly specified.  The 
report discusses how the intervention 
aims to resolve the client’s problem with 
some apparent gaps.   

The report utilizes analysis 
techniques to an adequate 
standard when articulating the 
client’s need.  There is some link 
between this analysis and the 
structure of the project, but they 
could be better structured.   

The report applies the tools and 
techniques taught on the module 
but need a stronger justification 
for their use.   

Citations and referencing is 
provided in a manner that is 
generally consistent with APA 
style.    

 

Fail, but 
retrievable 

The report’s presentation needs significant 
work.  It needs to adhere more closely to an 
accepted proposal format.  The structure 
needs significant work.  English is below an 
acceptable standard.    

The report does not present an 
adequate diagnosis and response to the 
client need.  The client’s problem is 
discussed but is unclear.  The report 
discusses how the intervention aims to 

The report does not utilize 
appropriate analysis techniques 
to an adequate standard when 
articulating the client’s need.  
Links between any analysis and 

The report does not apply the 
tools and techniques taught on 
the module to an acceptable 
standard.   

Citations and referencing are 
sparse, not relevant or provided in 
a manner that is not consistent 
with APA style.    
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resolve the client’s problem but is 
unclear.     

the structure of the project are 
weak.    

 

Fail The report’s presentation is poor showing limited 
signs of structuring or adherence to an accepted 
proposal format.  English is weak.    

The report does not address the clients 
need in a way that reflects the first 
meetings and / or it is unclear how the 
proposal will address the client need.     

This report does not apply 
appropriate analysis techniques in 
a way that is appropriate for the 
client’s project proposal.   

The report does not apply the 
tools and techniques taught on 
the module in a way that is 
appropriate.   

Little or no attempt to include 
relevant citations and 
referencing.      

 



64 
 

Appendix 3: Assessment Brief for Project Presentations 
 

The requirements for the assessment 
 
You are required to develop and present your solution(s) to your client’s problem(s) at the 
organisation.  This should begin with a 20-minute presentation.  The presentation should 
cover: 
 

• The problem as agreed with the client organisation 
• Your solution to the problem 
• The data. analysis and results that underpin your solution 
• Your recommendations for implementation 

 
The remaining meeting time will be spent in discussion with the client company.  Your group 
will be expected to work as a team when answering questions and discussing how 
implementation of your ideas may take place in practice.    
 
 
Assessment criteria 
 
Group element: 

• The quality of the presentation  
• The appropriateness of the solution to the client problem  
• Client’s evaluation of the consultancy experience  

 
Personal element: 

• Quality of your interaction with the client in the meeting  
• Your ability to address the client problem and their broader concerns within the 

meeting  
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ASSESSMENT CRITERIA MARKING GRID 
 

Grade The quality of the presentation  

 

 

The appropriateness of the solution to the 
client problem  

 

Client’s evaluation of the 
consultancy experience  

 

Quality of your interaction with the 
client in the meeting  

 

Your ability to address the client 
problem and their broader concerns 
within the meeting  

 

Distinction The presentation is exemplary, presenting the 
case and showing data and analysis clearly.  
Each participant is well prepared and talks to 
their element of the presentation with 
confidence. The group have clearly practiced 
and organised their presentation.  Questions 
are addressed with thought, expanding on the 
presentation content.    

 

A strong argument is presented to 
support the solution proposed which is 
underpinned by data and analysis.   

 

The solution is appropriate to the 
context and resources available to the 
client organisation.   

 

The client evaluates the 
recommendations and their 
experience as being excellent.     

You demonstrate the ability to 
generate rapport, trust and open 
communication with the client.  
You put them at ease, and raise 
your credibility during the 
meeting.   

You help the client visualise how 
their problem can be solved and 
your solution can be 
implemented.   You maintain a 
focus on the client’s problem 
whilst also addressing their wider 
concerns.   

Good Pass The presentation is good, presenting the case 
and showing data and analysis.  Each 
participant is prepared and talks to their 
element of the presentation clearly. The group 
show evidence of practice and organisation.  
Questions are addressed with confidence.    

 

A good argument is presented to 
support the solution proposed with 
support in data and analysis being 
clear.   

 

On the whole, the solution takes 
account of the context and resources 
available to the client organisation.   

 

The client evaluates the 
recommendations and their 
experience as being good.     

You demonstrate some ability to 
generate rapport, trust and open 
communication with the client.  
In the main you put them at 
ease, and raise your credibility 
during the meeting.   

You help the client understand 
how their problem can be solved 
and your solution can be 
implemented.   On the whole, you 
maintain a focus on the client’s 
problem whilst also addressing 
their wider concerns.   

Pass The presentation is worthy, presenting the 
case and showing data and analysis with 
limited inaccuracy.  Each participant is 
prepared and talks to their element of the 
presentation. The group show evidence of 
practice and organisation.  Questions are 
addressed directly.    

 

A worthy argument is presented to 
support the solution proposed with 
support in data and analysis being 
clear.   

 

The solution takes account of the 
context and resources available to the 
client organisation.   

 

The client evaluates the 
recommendations and their 
experience as being worthy.     

You demonstrate some ability to 
generate rapport, trust and open 
communication with the client.  
You start to put them at ease, 
and raise your credibility during 
the meeting.   

You go some way to explaining to 
the client understand how their 
problem can be solved and your 
solution can be implemented.   
Focus is not maintained on the 
problem throughout, although 
you do address their wider 
concerns.   
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Low Pass The presentation is adequate, presenting the 
case and showing data and analysis with no 
substantive errors.  Each participant is on the 
whole prepared and talks to their element of 
the presentation. The group show evidence of 
organisation.  Questions are addressed.    

 

An acceptable argument is presented to 
support the solution proposed with 
some support in data.   

 

The solution takes some account of the 
context and resources available to the 
client organisation.   

 

The client evaluates the 
recommendations and their 
experience as being acceptable.     

You start to demonstrate the 
ability to generate rapport, trust 
and open communication with 
the client.  You struggle to put 
them at ease, and raise your 
credibility although it is a cordial 
meeting.   

 

You demonstrate an adequate 
effort in getting the client to 
understand how their problem 
can be solved and your solution 
can be implemented.   Focus is 
not maintained. 

Fail, but 
retrievable 

The presentation is not adequate at presenting 
the case and showing data and analysis.  
Participants are not prepared.  Questions are 
not properly addressed.    

 

An acceptable argument is not 
presented to support the solution 
proposed and little support in data is 
provided.   

 

The solution fails to take account of the 
context and resources available to the 
client organisation.   

 

The client evaluates the 
recommendations and their 
experience as being poor.     

Although not confrontational, 
you and the client are not at 
ease with each other and you 
find it difficult to raise your 
credibility.   

 

You fail to demonstrate an 
adequate focus on the client’s 
problem.  

Fail The presentation is not appropriate to the 
consultancy intervention. 

 

The solution is not appropriate to the 
problem or context.     

The client evaluates the 
recommendations and their 
experience as being unacceptable.     

You fail to act appropriately for 
the meeting either in behaviour 
or dress.  You fail to establish 
rapport, trust or credibility.   

You fail to engage the client’s 
problem. 
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Appendix 4: Suggested Reading on Operating Peer Assessment  
 

Adachi, C; Tai, J and Dawson, P. (forthcoming) A framework for designing, implementing, 
communicating and researching peer assessment. Higher Education Research and Development. 
Online November 2017, 1-15.   
 
Ashenafi, M. (2017) Peer-assessment in higher education – twenty-first century practices, challenges 
and the way forward. Assessment and Evaluation in Higher Education. 42:2, 226-251. 
 
Boud, D.; Cohen, R and Sampson, J. (2001) Peer Learning in higher Education: Learning from and with 
Each Other. Routledge, London.   
 
Falchikv, N and Goldfinch, J (2000) Student Peer Assessment in Higher Education: A Meta-Analysis 
Comparing Peer and Teacher Marks.  Review Of Educational Research. 70:3, 287-322.   
 
Mulder, R.; Pearce, J. and Baik, C. (2014) Peer review in higher education: Student perceptions 
before and after participation. Active Learning in higher Education. 15:2, 157-171.  
 
Reinholz, D. (2015) the assessment cycle: A model for learning through peer assessment. Assessment 
and Evaluation in Higher Education. 41:2, 301-315. 
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Appendix 5: Assessment Brief for Reflective Logs  
 

The requirements for the assessment 
 
Please create an individual portfolio - a structured collection of material comprising 
documented evidence and critical reflection. The portfolio will consist of a record of your 
activities throughout the module. 
 
For each element of the consultancy process please reflect on your skills at the start of the 
module.  Where do they need improved and how are you going to improve them 
throughout the module?    
 
As you go through the module please reflect on each element of the process and answer 
the following questions: 
 

• What were you particularly good at?   
• What do you need to get better at? 
• How have you built your skills?   
• What is your plan for getting even better? 

 
We would like you present: 
 

1. A reflective evaluation concentrating on the questions above for each stage of the 
consultancy process.  This should be grounded in a reflective framework such 
Gibbs, Johns or Rolf.  

2. An action plan for improving your consultancy skills in future 
 
 

 Assessment criteria 
 
Please refer to the assessment grid at the end of this assignment. The criteria are focused on 5 
areas: 
 

• Structure, presentation, referencing  
• Knowledge and Understanding 
• Analysis  
• Link to practice  
• Reflective practice and self-appraisal 
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ASSESSMENT CRITERIA MARKING GRID 
 

Grade Structure, presentation, 

f i  

Knowledge and Understanding Analysis Link to practice Reflective practice and self 

i l Distinction Evidence of wide reading. 

Enthusiastic writing style with 
clear structure. Accurately 
referenced. No errors in spelling 
and language. 

Evidence of a excellent review of relevant 

literature and interpretation and critical 
review of arguments 

Excellent interpretation and 
critical analysis and 
application to the topic. 
Good justification of line of 
enquiry and argument 

Clearly identifies strengths 
and weaknesses of theories. 
Draws clear conclusions and 
implications from available 
evidence. 

Insightful reflections on key 
learning points and the learning 
process. Excellent critical 
appraisal of skills to enhance 
personal practice. 

Good Pass Good literary style with adequate 
structure. Few errors in 
referencing, spelling and language. 
Some reflections on key learning 
points and the learning process. 

Content mostly accurate and relevant with 
reference made to alternative views and 
sources. Good attempt to identify strengths 
and weaknesses of theories. Draws valid 
conclusions from evidence 

Sound interpretation of 
knowledge and cogent 
argument. Good 
expression and 
argument which is well 
supported by literature 

Good link of theory to 
practice. Draws good 

conclusions from discussion 

Good reflections on key 
learning points and the learning 
process. Good appraisal of skills 
and competencies and some 
awareness of impacts on 
practice. 

Pass Sound literary style. Some errors 

in referencing, spelling and 
language. 

Content accurate but limited. Satisfactory 
reference to alternative views and sources. 

Fair attempt to identify strengths and 
weaknesses. Draws valid, but limited 

l i  f  th  id  

Evidence of interpretation of 
knowledge. Demonstrates 

competence in promoting own 
views with satisfactory use of 

ti  lit t  

Some limited evidence to 
show knowledge being 
applied to practice. 

Some, but limited, reflection on 
key learning points. 

Limited action points for 
enhancement of personal 

ti  Low Pass Weak literary style, with poor 
referencing, spelling and language. 

Content limited with few references to 
alternatives views and sources. Limited 
identification of strengths and weaknesses. 
Conclusions drawn often superficial 

Interpretation not always clear. 

Limited expression of own views, 
with limited use of supporting 
literature 

Evidence of theory 
application, but general and 
unfocused. 

Little reflection upon the key 
learning points. Little 
development in relation to own 
practice. 

Fail, but 
retrievable 

Poor structure and literary style and 
many errors in referencing, spelling 
and language. 

Minimal evidence of reading, with limited or 
inaccurate reference to alternative views. 
Superficial exploration of own views. Minimal 
use of supporting literature. 

Poor interpretation of 
knowledge. Poor identification of 
strengths and weaknesses. Few if 
any conclusions drawn. 

Poor application of theory to 
practice. 

Limited reflection on key 
learning points. Limited 
identification of implications for 
personal practice. 

Fail Inadequate planning. 

Unacceptable literary style. 

Insufficient evidence of reading. Fails to 
explore own views, with no evidence of 
supporting literature. 

No interpretation. No attempt to 
identify strengths and weakness. 
No meaningful conclusions. 

Fails to apply theory to 
practice. 

No identification of key learning 
points or implications for 
personal practice. 

0-29 

 

Limited evidence of planning, 
structured discussion of 
referencing; poor organisation and 
presentation. 

No evidence of broader reading; no or 
inappropriate reference to literature. No 
exploration of views or if done so no link with 
literature to support expression of viewpoints. 

No evidence of engagement or 
comprehension of subject 
matter. Fails to draw out 
evaluation and/or include 
concluding remarks. 

No evidence of theoretical 
evidence or practice 
implications. 

No reflection or descriptive 
with little insight. 
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